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Using the GM OAIP guidance to support development of an Inclusion Strategy
A practical companion guide for schools connecting the Greater Manchester OAIP to the national Inclusion Strategy template and the Seven Principles of Inclusion

	Purpose
This guidance helps schools use the GM OAIP as a practical framework when completing the national Inclusion Strategy template. It supports schools to identify barriers to learning and participation, select relevant OAIP expectations and strategies, align activity to the Seven Principles of Inclusion, define intended outcomes and review impact over time.



	How to use this document
Use this document alongside the GM OAIP 2026 to 2027 and the national Inclusion Strategy template. The GM OAIP is not an additional return or separate strategy. It is a framework to help schools describe, evidence and strengthen ordinarily available inclusive provision as part of their Inclusion Strategy.



Other key guidance to use:
Inclusive mainstream fund: support for school leaders - GOV.UK
Inclusion bases in schools - GOV.UK
A School’s Guide to Implementation | EEF
Guide to Inclusive Teaching | EEF
RISE support for inclusive mainstream education - GOV.UK

1. Purpose and context
The GM OAIP sets out shared expectations for ordinarily available inclusive provision across Greater Manchester mainstream settings. It is intended to support consistency, clarity and confidence in relation to provision that should be ordinarily available for children and young people, based on need rather than locality or the school attended.
The national Inclusion Strategy template asks schools to explain their inclusive ambition, identify barriers to learning and participation, describe planned activities, define intended outcomes and review the impact of previous activity. This guidance bridges those two documents by helping schools translate OAIP expectations into practical strategy content.
	Core message for schools
Start with the barriers experienced by pupils. Use the GM OAIP to identify relevant expectations and strategies. Link those actions to the Seven Principles of Inclusion. Record them in the national template as activities, outcomes and impact measures.


2. Five-step process for completing the Inclusion Strategy
	Step
	What this means in practice

	1. Identify barriers
	Use school data, pupil voice, family feedback, staff observations and wider inclusion evidence to identify barriers to learning and participation.

	2. Map barriers to the GM OAIP
	Locate the most relevant OAIP sections, expectations and strategies that address the barriers.

	3. Link to the Seven Principles
	Identify which of the Seven Principles of Inclusion the activity will strengthen.

	4. Select activities and outcomes
	Record clear universal or targeted activity in the national template, with intended outcomes and success criteria.

	5. Review impact
	Use evidence to review the impact on attendance, engagement, participation, belonging, access to learning and attainment.


3. Using the GM OAIP with each section of the national Inclusion Strategy template
	National template section
	What schools need to do
	How the GM OAIP supports this

	Statement of intent
	Set out the school’s ambition for whole-school inclusion, SEND and additional needs. Explain how families, children and young people and the wider community have informed the strategy.
	Use Partnerships, Ethos and Culture, Staff and Staff Training, and Curriculum, Teaching and Learning to describe the school’s inclusive vision and whole-school approach.

	Barriers to learning and participation
	Identify the key barriers that pupils experience, including trends, themes or increasing complexity.
	Use Assessment, Curriculum, Teaching and Learning, Communication with all Learners, Physical and Sensory Environment, Ethos and Culture, and Transitions and Transfer to identify barriers.

	Activity in this academic year
	Describe the activities prioritised to reduce barriers and strengthen the inclusive core offer. Activity may be universal, targeted or both.
	Use OAIP expectations and strategies as a menu of evidence-informed activities. Make clear whether the activity strengthens universal provision, targeted support or both.

	Intended outcomes
	Set clear, realistic outcomes and success criteria for the end of the strategy period.
	Use OAIP expectations to define what improved practice and improved pupil experience should look like.

	Review of the previous academic year
	Review what impact previous activity had on engagement, participation, attendance, belonging and attainment.
	Use OAIP areas as a review framework to evaluate what changed in practice and what needs further development.





4. Seven Principles of Inclusion and GM OAIP alignment
The table below provides a simple crosswalk between the Seven Principles of Inclusion and the GM OAIP sections. Schools can use this as a checklist to ensure their Inclusion Strategy explicitly addresses each principle.
	No.
	Seven Principle
	Best-fit GM OAIP section
	How schools could evidence this

	1
	Ambitious leadership and governance that embeds inclusion
	OAIP Section 2: Ethos and Culture; OAIP Section 8: Staff and Staff Training
	Describe how leaders and governors set high expectations for inclusion, ensure policies reflect reasonable adjustments, plan CPD and monitor the quality and impact of inclusive practice.

	2
	Evidence-based support prioritising early intervention
	OAIP Section 4: Assessment; OAIP Section 5: Curriculum, Teaching and Learning
	Show how assessment, progress monitoring, formative feedback and intervention review are used to identify needs early and adjust support.

	3
	High-quality teaching with curriculum designed for all learners
	OAIP Section 5: Curriculum, Teaching and Learning
	Evidence adaptive teaching, scaffolding, curriculum adaptation, modelling, flexible grouping, visual supports and approaches that reduce cognitive load.

	4
	Accessible and enriching provision beyond the classroom
	OAIP Section 2: Ethos and Culture; OAIP Section 3: Physical and Sensory Environment; OAIP Section 9: Transitions and Transfer
	Evidence inclusive planning for social times, extra-curricular activities, trips, educational visits, transitions and access to wider school life.

	5
	A safe and respectful culture fostering belonging and attendance
	OAIP Section 2: Ethos and Culture; OAIP Section 9: Transitions and Transfer
	Describe approaches to belonging, attendance, trusted adults, relational and restorative practice, anti-bullying, safe spaces and transition support.

	6
	Strong partnerships with families and wider services
	OAIP Section 1: Partnerships
	Evidence co-production, family voice, learner voice, communication routes, signposting to the Local Offer and work with wider services.

	7
	Inclusive environments with continuous improvements to accessibility
	OAIP Section 3: Physical and Sensory Environment; OAIP Section 7: Resources
	Evidence accessibility planning, reasonable adjustments, sensory adaptations, accessible resources, assistive technology and learner involvement in environmental planning.



5. From barrier to activity to outcome: worked examples
These examples show how schools can convert OAIP expectations and strategies into concise, usable entries within the National Inclusion Strategy template. Schools should adapt the wording to reflect their own context, evidence and priorities.
	Identified barrier
	Relevant OAIP section
	Linked principle
	Possible activity
	Possible intended outcome

	Pupils with communication needs are not consistently accessing classroom instruction.
	OAIP 6: Communication with all Learners
	3. High-quality teaching
	Introduce communication-friendly classroom approaches, including visual supports, chunked instructions, processing time and explicit vocabulary teaching.
	Pupils with communication needs show improved access to learning, increased participation and greater independence in lessons.

	Attendance barriers are increasing for pupils with additional needs.
	OAIP 2: Ethos and Culture
	5. Belonging and attendance
	Develop a whole-school approach to belonging, trusted adults, early follow-up after absence and personalised attendance support.
	Improved attendance and increased sense of belonging for identified pupils.

	Some pupils experience sensory overload in classrooms and social spaces.
	OAIP 3: Physical and Sensory Environment; OAIP 7: Resources
	7. Inclusive environments
	Audit classrooms and shared spaces, reduce visual clutter, review noise levels, improve signage and make sensory resources available where needed.
	Pupils experience improved access to learning spaces and reduced barriers to participation.

	Teaching strategies for SEND are inconsistent across classes.
	OAIP 5: Curriculum, Teaching and Learning; OAIP 8: Staff and Staff Training
	1, 2 and 3
	Deliver CPD and coaching on adaptive teaching, scaffolding, cognitive load, metacognition and effective deployment of adults.
	Staff confidence and consistency improve, and pupils access learning with fewer additional withdrawals.

	Families are not consistently involved in planning support.
	OAIP 1: Partnerships
	6. Strong partnerships
	Strengthen co-production through regular parent/carer communication, learner voice, review meetings and signposting to the Local Offer.
	Families report clearer communication and greater involvement in planning provision.


6. Prompts for schools when completing each section
Statement of intent
What are the school’s ambitions for inclusion, SEND and additional needs?
How do leaders and governors know inclusion is embedded across the school?
How have families, pupils and the wider school community shaped the strategy?
How are the Seven Principles of Inclusion reflected in the school’s approach?
Barriers to learning and participation
What are the main barriers pupils experience?
What data, observations, family feedback or pupil voice supports this?
Which barriers relate to teaching, curriculum, assessment, environment, communication, attendance, belonging or transitions?
Which OAIP sections help explain or address these barriers?
Activity in this academic year
Which OAIP expectations or strategies will address the barrier?
Is the activity universal, targeted or both?
How will core budget, notional SEN budget or IMF funding support this?
How will leaders ensure the activity is implemented consistently?
Intended outcomes
What will be different for pupils by the end of the strategy period?
How will the school measure progress?
How will the school know whether access, participation, attendance, belonging, engagement or attainment have improved?
Review of previous year
What impact did last year’s inclusion activity have?
What worked well and should continue?
What did not have the intended impact?
How has this review shaped the new strategy?
7. Inclusion Strategy quality checklist
	Area
	Check
	Complete

	Purpose and accessibility
	The strategy is written in an accessible style for families, children and young people, staff and governors.
	☐

	Barriers
	Key barriers to learning and participation are clearly identified and supported by evidence.
	☐

	OAIP alignment
	Each priority activity links to one or more relevant GM OAIP section.
	☐

	Seven Principles
	The strategy shows how the Seven Principles of Inclusion are being strengthened.
	☐

	Universal offer
	The strategy explains how the school is strengthening ordinarily available inclusive provision, not only targeted intervention.
	☐

	Evidence and outcomes
	Activities have clear intended outcomes and success criteria.
	☐

	Partnership
	Family voice, learner voice and wider service partnership are visible.
	☐

	Review
	The review section explains impact, learning and next steps.
	☐



8. Suggested wording schools could adapt
	Suggested school-facing introduction
Our Inclusion Strategy is informed by the Greater Manchester Ordinarily Available and Inclusive Provision framework. We use the GM OAIP to identify and strengthen the inclusive approaches, adaptations and reasonable adjustments that should be ordinarily available across our school. The strategy sets out the main barriers to learning and participation experienced by our pupils, the activity we will prioritise to reduce those barriers, and the outcomes we expect to achieve. It also shows how our work aligns with the Seven Principles of Inclusion and how we will review the impact of our approach over time.


9. Reviewing impact at the end of the year
When reviewing the previous academic year, schools should avoid simply listing what was delivered. The review should focus on what changed for pupils, staff and families, and what this means for the next strategy cycle.
	Review focus
	Questions to consider

	Attendance
	Has attendance improved for pupils identified as experiencing barriers? What has supported this?

	Engagement and participation
	Are pupils accessing lessons, wider curriculum opportunities, social times and extra-curricular activity more successfully?

	Belonging and safety
	What evidence shows that pupils feel known, included and able to access support?

	Access to learning
	Have adaptations, resources and teaching approaches reduced barriers to learning?

	Progress and attainment
	What does assessment information show about progress from pupils’ starting points?

	Family and learner voice
	What do families and pupils say has improved, and what still needs to change?

	Implementation
	Was the activity delivered consistently and with sufficient quality? What needs to be refined?
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